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Abstract 

Pre-primary or early childhood education was conceived as a way of 
providing custody for the child aged zero - five+ years while the parents are 
at work. This level of the educational system has gained a formal 
recognition so much so that its curriculum content prepares the child for a 
smooth transition into the other higher levels of the education system. 
Thus, the need to re-engineer it in order to prepare the product for the 
primary level and other subsequent levels. This paper examines the 
concept, the scope and areas that need to be re-engineered for the level 
to serve and produce quality input for the primary education level. 
Suggestions made in the identified grey areas include that the inspectorate 
unit of the Federal, State and Local government should sanction service 
providers of nursery education who fail to comply with prescribed 
standards in the area of provision of facilities, trained manpower, and so on. 

 
 

Gone are the days when primary education was considered as the first formal education 
received by the child. Awareness of the importance of education as that which elevates one from 
the class of ignorant and poverty and that which prepares the child for future employment, has 
led to the early introduction of the child to education via the early childhood education or 
nursery school. This level is established to smoothly transit the child from here to the primary 
education level. The Federal Government of Nigeria's document - the National Policy on Education 
(2004), defined early childhood / pre-primary education as the education given in an educational 
institution to children from age zero – five + years prior to their entering the primary school. It 
includes the crèche; the nursery and the Kindergarten. This paper examines the purpose of early 
childhood education in Nigeria as conceived by the government and the need for its re-engineering 
in order to ensure quality input of pupils into and out of the primary education level as a way of 
laying down a solid foundation for future self employment and the while system of education in 
Nigeria. 

 
Pre-Primary / Early Childhood Education  

The need for this level of education was conceived as a way of providing adequate care 
and custody for working class: mothers while they are at work. Presently, parents see nursery 
education as a way of introducing the child to formal education and also preparing such a child 
for smooth transition from the home to the school. In order to achieve effectiveness of this 
transition, the Federal Government of Nigeria (FGN, 2004) conceived eight objectives for the pre-
primary education in Nigeria which are: 
1) to effect a smooth transition from the home to the school; 
2) to prepare the child for the primary level of education; 
3) to provide adequate care and supervision for the children while their parents 

are at work (on the farms, in the markets, offices, etc.); 
4) to inculcate social norms; 
5) to inculcate in the child the spirit of enquiry and creativity through the 

exploration of nature, the environment, art, music and playing with toys, etc; 
6) to develop a sense of co-operation and team - spirit; 
7) to learn good habits, especially good health habits; and 
8) to teach the rudiments of numbers, letters, colours, shapes, forms, etc, through play. 
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These objectives if vigorously pursued would lead to the production of quality children (input) 
into the next level which is the primary level. This of course would facilitate the work of the primary 
school teacher because a solid foundation has been laid for subsequent levels of the whole education 
system. The issue of truancy, idleness, laziness, crying while in class, etc. would have been overcome 
by the child at the early childhood level. 

However, as a way of sustaining the pre-primary education level, and also ensure accessibility 
and quality of primary education, the pre - primary level needs to be improved upon, hence, its re- 
engineering to prepare the child for future self employment. 

The products of Early Childhood Care Education (who come out of day-care centres and nursery 
schools) are the raw materials that are fed into the primary schools. The quality of these pre-primary 
schools and their learning achievements would therefore contribute to the quality of primary schools. 
As a way of making this possible, Hubert, Fagbulu, Ajayi and Awuzie (ed, 2005) are of the opinion 
that reform of primary education system must be extended to reform of Early Childhood and Care 
Development Education (ECCDE) to make them efficient and effective preparatory grounds for 
getting children who are physically, mentally and psychologically ready for learning and admission 
into the primary school system.  
 
The Scope 

The Nigerian Policy document on early childhood education places emphasis on the education 
of children from ages 3 - 5  years. The document does not accord the same recognition to the 
education of children aged 0-2+ years. This may be a policy lapse. However, the evidence available 
and the declaration by international conventions on Child’s Rights since the publication of 
the National Policy on Education (N P E) as reported by (Hubert et al) suggest and make it 
mandatory that ECCDE should embrace 0-5+ children. This is because the ECCDE Programme has given 
recognition to the total care, development and rights of children from birth. 
 
The Need for Re-Engineering  of Childhood  Care  Education  and  Its Implication on 
Primary Education in Nigeria 

The need for re-engineering of this level of the education system cannot be under estimated. 
This is because the important segments of this level which includes the curriculum content, provision of 
instructional materials, infrastructural facilities, manpower training, training teachers and care - givers, 
salary and motivation for teachers and caregivers, monitoring and supervision, are grossly inadequate.  
 
The Curriculum Content  

An appropriate curriculum design and material development for early childhood care and 
education should take note of the main developmental characteristics noticeable for the children of 
age 2 - 6  years. This is because; each stage of the child's development is characterized by unique needs 
and tasks that support overall growth (Weikart, 2000). Thus, Piaget's categorization, based on the child's 
physical, intellectual and emotional development should be considered while planning and developing 
the curriculum for this level and other levels for proper content and delivery. 

As a way of re-engineering the curriculum for the early childhood education 
Therefore, the curriculum should focus on! 

a) active, hands - on learning; 
b) meaningful, relevant learning experiences; and 
c) co - operative learning (team work). 

This would go a long way to prepare the child's mind for future profession and self 
employment; i.e. level of self determination. 
 
Instructional Materials  

The choice of appropriate instructional materials by the teacher for early childhood education 
is central to determining appropriate classroom teaching -learning practice that will give good result. 
Consideration for selection of what are the most appropriate materials for young children will 
have to be guided by established theoretical principles of child development and learning (Piaget, 
Vigotsky and Erikson). Their principles lie in the fact that: 
1) children   learn   best when   their  physical   needs  are   met and  they  feel psychologically 
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safe and secure; 
2) children   construct  knowledge  through  dynamic  interaction  between  the individual and 

the physical and social environment, that is, the child discovers knowledge through active 
exploration; 

3) children learn through social interaction with adults and other children; 
4) children   learn   through   play   because   play   provides   opportunities   for exploration,    

experimentation    and    manipulation   that   are   critical   for constructing knowledge; 
5) children’s interests and the desires to know motivate learning through the 

activities which intrigue them. This fosters the desire for learning, curiosity, 
attention, and self - direction, and 

6) Human development and learning are characterized by individual variation in 
the sense that no two people or individuals have the same pattern and timing 
of growth development as well as individual styles of learning and personal 
experiences. 

 
However, the Federal Ministry of Education recommended a list of instructional 

facility/equipment for quality and sustainability of the early childhood education in Nigeria for both 
public and private institutions. These are: 
1. Chalkboard 
2. Playground 
3. Chairs 
4. Tables 
5. Balls 
6. Benches 
7. Games 
8. Swings 
9. Rocking horse 
10. Slides 
11. Skipping ropes 
12. Merry - go - round 
13           Ban bags 
14.       Ladder  
15. See saw 
16. Sand box 
17. Hoops 
18. Dolls 
19. Resting cots 
20. Fantasy equipped 
21. Building blocks 
22. Puzzles 
23. Musical equipment 
24. Mats 
25. Radio 
26. Television 
27. Video equipment 
28. Computers 
29. Charts / Posters 
Source: Federal Ministry of Education (SAPA) 1993 in Managing Primary Education in Nigeria - A 
Reform Agenda Abuja: UNESCO 
 

A close examination of this list shows that most nursery schools do not have them not even the 
public pre - primary schools that are supposed to be models for the private schools. 
Contributing to provision and availability of instructional and teaching materials Agusiobo (2000) 
opined that teaching materials such as supplementary readers, printers, teacher’s instructional 
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manuals, modules, and other instructional materials are few and expensive. The materials used also 
lack standardization which places a limit to effective and efficient assessment. 
 
Infrastructural  Facilities 

The Government of Nigeria through the Federal Ministry of Education (FME) has prescribed 
minimum requirements for infrastructure I facilities in early childhood education centres (FME, 2002). 
These facilities include playground, buildings, classrooms, water supply, toilets, electricity, 
telephones, fire fighting equipment, library, furniture (for classroom and staff), First Aid Box, 
laboratories and sick - bay. Most schools failed to meet the standard prescribed by the FME. For 
instance, Abidoye (1998) stated that in most cases, especially in the case of building, playground, 
classroom, library and toilets, the structures in most of the schools were not originally constructed to 
function as school buildings or early childhood education centres and so they fall short of minimum 
standards and that some were originally designed as residential apartments or for trading and religious 
purposes. 

 
Furthermore, a situation whereby both the pre-primary and primary schools are located in the 

same premises poses another serious problem. This is because, the older children monopolise the use of 
the available facilities at the expense of the pre-primary children. The issue of expansion in urban 
centres also poses a very serious constraint for the ever teeming enrolment, thus, leading to 
overcrowdiness of the existing nursery schools. Provision of most critical of these facilities, such as 
classroom accommodation, of the right size, pupils' furniture, teachers' furniture, potable water supply, 
sick - bay, toilets and libraries are mandatory right from the inception while others such as electricity 
supply, all - purpose science laboratory and fire fighting equipment should be provided. According to 
Abidoye (1998) only an insignificant number of schools fulfill the ideal requirements. It is 
therefore the responsibility of the Federal Ministry of Education (through monitoring) to ensure 
that there is high if not total compliance by the operators of this level to the prescribed 
minimum standard. This would lead to effective teaching - learning and production of quality "raw 
material" (Pupils) for the primary schools in Nigeria.  
 
Manpower Requirement and Training 

There is a general consensus that majority of teachers and caregivers engaged in early 
childhood education centres are neither trained as teachers nor as providers of specific skills needed for 
the care and management of children at this level of education (Abidoye, 1998; Agusiobo, 2000 and 
Etick, 2000). This calls for an urgent attention. For instance, the bulk of teachers for the early childhood 
education are made up of secondary school leavers, dropouts from various levels of the educational 
system, holders of National Diploma (ND), Higher National Diploma (HND) holders and even 
University graduates who have neither pedagogical training nor specific training in early childhood 
education. 

 
These persons for lack of alternative better employment offer themselves to serve as teachers in 

the system at pitiable remunerations. The service providers (proprietors), who are usually motivated by 
profit rather than by quality, prefer engaging such unqualified personnel to man their early 
childhood centres. The danger here is that the benefits expected from the establishment of early 
childhood education centres would be hard to come by. 

A professionally trained and committed teaching force is a very unique factor that is most likely 
to create a success story for early childhood education delivery. If the teachers are to adequately 
play the significant role expected of them, their professional preparation calls for thoughtful 
planning of programmes. No wonder, the introduction of a course of study - Early Childhood Care 
and Development Education (ECCDE) in Colleges of Education to provide the required professional 
teachers for the pre - primary schools. The main objective of this programme is to prepare teachers for 
facilitating the physical, mental, moral, social, aesthetic and linguistic development of children of 0 - 5 
years and acquaint teachers with the knowledge of child psychology.  
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Salary and Motivation for Teachers and Caregivers 
Teachers for the early childhood education do not have a unifying union through which their 

voices can be heard. Thus, the salary earned and allowances that serve as motivation are determined 
by individual service provider. Although the problem of low salary and motivation for teachers has been 
a recurrent one in the country. The teachers' morale is therefore low and so is the commitment to 
duty. There should be a re-engineering of teachers' salary and an enabling environment provided for 
teaching - learning.  
 
Monitoring and Quality Control  

The Federal Ministry of Education, State Ministries of education and Local government 
education authorities have the statutory responsibility to approve and monitor the operation of early 
childhood education through their inspectorate departments, to ensure that the minimum standards 
are met and consistently adhered to by the operators or service providers. However, surveys and 
empirical evidence show that monitoring and evaluation at this level of education is grossly inadequate, 
and in some cases non - existing (Aguisobo, 2000). The reason for this has always been attributed 
to under - funding of the inspectorate arm of the Ministry of Education both at the federal and 
state levels. 

This inadequate supervision and the in ability to impose sanctions as and when necessary are 
responsible for large scale non - compliance with the prescribed minimum standards by most operators, 
especially in the rural areas. Even the centres that have been established as linkages to existing 
public primary schools suffer the same fate. The failure to regularly monitor these centres has 
grave negative implications for quality and overall achievement of the education system especially, 
primary education.  
 
Conclusions 

The increasing attention currently given to early childhood education programmes has 
arisen from the recognition that early childhood years are the foundation period for a meaningful and 
productive later life. This paper examined the scope of early childhood education and discussed the 
areas that need to be re -engineered such as provision of instructional materials, infrastructural 
facilities, manpower training, etc in order to ensure effective teaching - learning and production 
of quality pupils for the primary education system. Monitoring and evaluation also 
need to be regularly carried out to control and maintain quality in the whole system of education. 

 
Recommendations 

Achieving the objectives of early childhood education is a duty that every stakeholder must 
take part in. 
1) Thus, there should be a collaborative effort that will spell out the complementary roles to be 

played between the ministries, civil societies, communities and others to enhance pre-primary 
school education. 

2) The government should ensure that sub - standard pre-primary schools do 
not function. All sub - standard school providers should be sanctioned. 

3) Only qualified and trained teachers for this level should be employed, 
4) Regular monitoring and evaluation of schools should be carried out on regular 

basis. 
5) Proprietors of these schools should be encouraged to attend conferences that 

would enlighten them on the need to comply with prescribed minimum 
standard for operation. 

6) Government - owned linkage schools to primary education should serve as a 
model  for would be  private or corporate service provider of the early childhood 
education 

 
This would go a long way to produce quality pupils who would serve as input or raw materials for 

primary level of the education system in Nigeria, 
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